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ldentifying Learners’ ESL Literacy Needs




Land
Acknowledgement

Ottawa is built on un-ceded, Anishinabe Algonquin

territory.

The peoples of the Anishinabe Algonquin Nation have
lived on this territory for millennia. Their culture and
presence have nurtured and continue to nurture this

land.




Learning Intents

* |dentifying types of ESL Literacy learners

e Using various sections of the ESL for ALL document to help identify
literacy needs

* Considering classroom activities to support ESL Literacy learners and
address needs



POLL

1) How would you rate your familiarity with the ESL for ALL document?

- Very familiar - Somewhat familiar - It’s new to me!
2) Are you familiar with the Continuum of Literacy Skills?
- Yes - No

3) How long have you been teaching literacy?
- Several years - Less than a year - New to literacy



Literacy Resources

e 3 CLB: ESL FOR ALL
[eamers ALD " SUPPORT KIT

LARGUAGE
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Information on the literacy Suggestions and
skills, strategies and supports strategies for using the
learners will need in order to ESL for ALL document to

achieve the CLB outcomes identify literacy needs



Adult ESL Literacy Learners

These learners come from oral cultures where the spoken languages do not have current

written forms or where print is not regularly encountered in daily life. They may not
understand that print conveys meaning or realize how important reading and writing are in

Canadian society.

Pre-literate

Non-literate  These learners do not read or write in any language, even though they live in literate societies.

Semi-literate  These learners have some basic reading and writing skills, but are not yet functionally literate.




Types of Supports

1. Literacy skills, strategies and knowledge
learners will need to successfully
complete specific language tasks

2. Additional supports students need that
will facilitate their
ESL Literacy development (oral
communication, learning strategies,
numeracy and digital literacy skills,
sociolinguistic or cultural awareness)




CLB: ESL for ALL
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An Approximqte Progression of Skills

Approaches ang Supports

and Strategies

Presented in the tapfe are organized acrogs three columns, which represent an
approximate Progression in 3 VerY general vsay:
L ]

Emerging: 4 skill s just beginning to surface

The end of the continuum (expanding)
but are aple to apply com,

recognizes that learers are
mon learning
proficiency,

still developing learning skifls and strategies,
strategies relevant to Canadian Language Benchmarks Stage | leve| of

Learning Stratagias

Managing Leary ing

* Begins to form and pursye
meaningful learning goats,

* Starts to €ngage in more

Conceptual o Applies  -~~nsa MINacoreay
Management ang Metacognitive leaming
¢ Brings learring Matertals, suchas  under standings, but closely refageq s Setsand
notebook, writing tools, glasses 1o toa tangiple Support, term goals
class, * Prepares and agks questions, « Manages tj
* Works at home constructive * Manages time leg., reading 3 time for clas
Ways, such as rereading papers schedule, Using & calendar, planning gk inorder
from schoof, copying o learning to ahead for appointments ang school
spel new words, holidays).
* Manages information leg, * Manages information (eg,
Organizing learning Materlals,

keeping track of important

fecognizing the sigp ificance of
documents and information,

Personal documents or Passwords

and then keeping track of them),




Reading task

@ Developing Oral communication

_

Writing task
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Developing Communicating En.cudmg tfm & |/ Vocabulary & Using word Using te.xt Writing clearly, || Writing with
visual, motor using visual using spelling sight words order & :on\rentl;ns, expressively & || social & critical
skills information: patterns, sentence ormats fluently awareness
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charts
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The Continuum of ESL Literacy Skills

Continuum: Reading Skills Development

@ Vocabulary and Sight Word Developmen!
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Continuum of Literacy Skills

Overview of Continuum Strands for Reading Skills Development

& Oral Communication to Support Reading and Writing
# Expresses and shares personal knowledge in relation to specific topics and activities
* Acguires, develops, and expands oral vocabulary to support reading and writing
* Makes a connectbon between common spoken phrases and print

a Developing Visual/Perceptual Skills
# Uses photograph and picture discrimination
* Uses text discrimination

3] Processing Visual Information (pictures, symbals, graphs, and charts)
* Uses personally relevant photos and plctures
* Recognizes symbols, signs, and colour coding

o Decoding Text and Recognizing Spelling Patterns Syllables
* Recognizes syllables

Uses onset-rimes

Uses individual sound-symbol correspondence

Recognizes spelling conventions

Uses Inflections, prefixes, and suffixes

a Developing Vocabulary and Sight Words
& Recognizes commmon words
= Develops a sight word bank
* Uses a picture dictionary

5] Understanding Word Order and S5entence Patterns
#» Uses knowledge of oral language to recognize word breaks, spacing, capitalization, and punctuation
Recognizes and comprehends modals and auxiliary verbs
Uses knowledge of parts of speech and word order to comprehend sentences
Demonstrates understanding of meaning
Uses knowledge of connecting words and clauses to understand bonger and more complicated sentences

7] Mawvigating and Understanding Text Conventions, Formats, and Layouts
» Recognizes formats and layouts
* Recognizes organizational elements (eg., tables, charts)
* Recognizes placement and design elements (e.g., envelopes, dentificaticn cards)
* Uses elements to gulde the reader through the text (e.g., titles, page numbers)

e

Reading with Comprehension, Fluency and Expression

* Demonstrates print awareness

* Activates background knowledge

* Uses and selects reading strateghes

#» Focuses on meaning of what Is being read frecognizes that print carries meaning
* Reads accurately and with speed

(o) Reading with Social and Critical Awareness
* Recognizes the purpose and Intentions of various texts
« |dentifies how the text |s designed to direct a response
» Questions the intentbons and evaluates response options

D = ’ "“*‘
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Continuum: Reading Skills Development
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Using the Continuum

Emily's Birthday Party!
555 Kent Street
Sunday, December 19 at 3:00 PM

Help identify general gapsin
literacy skills and strategies that
apply to all learners in the class for
targeted instruction that best
meets learners’ needs

Rexding task

® Oral communication
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Developing Processing Decc:-dmg_ text \{ﬂcabulaw & Understanding Navigating & Reading with Reading with
visual, visual & VR sight words T understanding comprehension| || social & critical
perceptual information: spelling sentence text _ fluency & awareness
skills pictures e patterns conventions, expression

! syllables formats &
symbols,
graphs and layouts
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Learner Profile 1 (Mehar - Foundation L)

Each ESL literacy
learner is unique
and may have
specific literacy
skills that she or he
needs to work on.

names and words in
familiar written
communications, by
matching component
letters, word shapes,
and word lengths.
Comprehension is
aided by realia or by
active physical
response, as well as
by location of word.

Develops a sight word bank

Develops a small bank
of sight words (e.g.,
own name, and
familiar words such as
name, address, push,
pull, exit).

Uses a picture diction

+ Uses a picture wall to
get oral words.

» Recognizes a small
bank of sight words
and common textual
symbols, such as $ on
a simple pay stub.

* |dentifies a small
number of rote
phrases (e.g., my
name is, | am from, |
live in).

* |dentifies sight words
and rofg phrases

* Recognizes sight
words and commen
symbols used to
convey negative
meaning.

* Recognizes a larger

bank i ords
/hig ency
words (an te

phrases related to

everyday, familiar,

personally relevant
topics).

Expanding

* Recognizes most high
frequency sight

word nctjon
word ote
phrases wheéh seen in

a different context.

* Develops a bank of
sight words by reading
aloud.

* Lses basic sets of oral
vocabulary (sight
words) in conjunction
with photographs and
pictures.

* Develops a broader
range of sight words
based on concrete,
familiar, personally
relevant experiences.

Develops & bank of
sight words by reading
aloud.

Develops a bank of
sight words by reading
aloud.

ary

* Begins to use a picture
dictionary and/or word
wall with a lot of

support.

+ Uses a picture
dictionary with
support.

.

Uses a picture
dictionary or learner
dictionary with
support.

Uses a learner
dictionary with some
support.




Learner Profile 1 (Mehar- Foundation level)

What supports would
help Maher progress
to recognizing and

writing an expanded
range of sight words?

Writing Continuum: Strand 5
Vocabulary and Sight Word
Development - “Emerging” Stage

e Can copy her name and a few
concrete nouns.

e Can copy the words for a few
simple food items.

* Next step: continue to copy
common familiar words related
to other themes and topics.



Learner Profile 2 (Royar - CLB 2L)

ertlng Continuum: Visual and Continuum: Writing Skill Development /
Motor Skills - “Building” Stage
* Beginning to write in a e ——

notebook

e Starting to use a pen to sign
hiS oOwn name. i || ST . [, [ I

 Forms all upper and lower
case letters, usually ina
recognizable form

...........

* Able to write words using o el el
mostly lower case letters. R | |

* Next step: forming letters in S IR, | SR
a more adult-like size. e ————
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Continuum: Reading Skills Development

© Processing Visual Representations (pictures, symbols, graphs, charts)

The use of a variety of figurative, symbolic
@

nnnnnn

sets of familiar pictures
and a few symbols of
concrete Nouns.
Recognizes and names a
few community-based
symbaols for concrete
items (e.g., telephone
symbol above a phone
booth).

Understands that maps

represent the locations
of real places on a
smaller scale.

Uses a key to
understand less

common symbolic
information on a mag.

Recognizes symbaol, signs
* Recognizes and names

and colour coding
= Recognizes and

understands the
sipnificance of a few
commaoan workplace,
community and school
symbols (e.g., arrows on
a fire escape floor plan).
Recognizes instructional
symbols used in
instructor-made
worksheets.

Begins to identify
concrete symbolic
elements in common
sipns {e.g., a human
figure in a construction
sipn, a cigarette in a
no-smoking sign).
Begins to differentiate a
small number of
emoticons {e.g., happy
vs sad face).

Uses a clear, simplified
map to find a personally
relevant location (e.g.,
area of city/town where
learner lives and goes to
school).

Reading Continuum: Strand
3: Processing Visual
Representations —
“Emerging Stage”

* Royar struggles to read
maps and formatted texts
in general.

Looking at the literacy
Continuum descriptors,
what supports would help
Royar strengthen his ability
to read and use formatted
texts?



Taking It Slowly

Movement through the
Continuum takes a
considerable amount of
repetition, practice, and
time.

Focus on a few items
within a few strands at a
time.




Breakout Group Activity Handout — Learner Profile 3

EANADIAN LANGLAGE BENCHMARKS:

ESL for Adult Lite
Learners (ALL) =

Reading Continuum pp. 106-123

Overview: Using the Breakout Group Activity Handout,
match the profiles of a llssam’s reading ability to the
descriptors in the Reading Continuum. (10 minutes)

* In your breakout group have one member read out
the Learner Profiles from the Activity Handout.

* Use the Reading Continuum attachment to find the
applicable Reading Strand, Sub-strand, Degree
(Emerging/ Building/ Expanding) plus the actual skill
descriptor in the Continuum.

* Have one group member record your group’s answers
in the chat.

* If you finish up the profiles, think about some literac
supports to help the learner progress to the next skil
level (Emerging/ Building/ Expanding).



Breakout Group
Activity
— Answer Key

CANADIAN LANGLAGE BENCHMARKS:

ESL for Adult Lite
_earners (ALL) o

2.
Reading Strand: (4) Decoding Text and Recognizing Spelling Patterns Syllables,
Sub-strand: Onset-rime o

Skill: # Recognizes, substitutes, and categorizes more cumplex onset and rime representations in familiar
words (e.g., right, sight, night, light; blew, chew, knew; thr-ow, thr-ee, thr-oat).

Sub-strand: Individual sound-symbol correspondence Degreem

Skill: » Attends to first, medial, and final letters and corresponding sounds when guessing familiar longer
words in context

3'
Reading Strand: (2) Developing Visual/Perceptual Skills
Sub-strand: Textual discrimination Degree: L0HGTT:

Skill: # Differentiates easily and immediately between similar lower-case letters. # Recognizes the same
text in different Sans serif and serif block letter fonts.

Sub-strand: Textual discrimination Degree: LN

Skill: » Identifies periods and spaces between sentences to discriminate breaks in wrap-around text

.

Reading Strand: (9) Reading with Social and Critical Awareness
Sub-strand: Recognizes the purpose and intentions of various texts

Skill: » Skims and scans to identify the purpose of the text.

5'.
Reading Strand: (1) Oral Communication to Support Reading and Writing
Sub-strand: Acqm'res, develops and expands voecabulary te support reading and writing

Skill: » Answers r:lrallﬁ,-' more complex questions about a text (e.g., yes/no or WH questions) to show
comprehension and expand vocabulary




Additional Literacy Supports

Oral Communication

Learning Skills and Strategies

Numeracy Skills

Digital Literacy Skills

Socio-linguistic Awareness

Approaches and Supports

An Approximate Progression of Skills and Strategies

NYZE) - g

The table below is organized across three columns, which represent an approximate continuum, indicating
progression of sociocultural understanding in a very general way:

e Emerging: Awareness is just beginning to surface
e Building: Awareness is beginning to provide a foundation for authentic communication
e Expanding: Awareness is becoming part of a learner's day-to-day negotiation of meaningful tasks

Emerging =>

Sociocultural Understanding

Begins to develop culture awareness:
* Brings past experiences into the
classroom.

Identifies that cultural differences

may cause some learners to feel

alienated (e.g., “feel like a child
here.” The parent/child relationship
tends to become reversed with the
children translating and connecting
with English speakers).

« Becomes aware of differences
between home culture and Canada
(e.g., the importance of literacy for
employment, what is considered

ate, appropriate dress for school

ANA WOr

Building

Reflects on differences between cultures
in the classroom, including Canadian
culture:

« Participates and contributes to a
sharing of cultural knowledge on ‘how
things are done in my culture’ (e.g.,
shopping for food, teaching children,
speaking with the boss, choosing
appropriate topics for study or small
talk).

Begins to recognize that values and

beliefs can differ widely between
cultures.

e Recognizes that the everyday
behaviours of Canadians may be

(

different from own (e.g., politent

Sociocultural Knowledge

Expanding =>

Begins to accept and adapt to new
culture in school, community and work:
* Recognizes that culture is a part of
language (i.e. range of sociocultural
elements in text — appropriateness of
certain word usage, register,
politeness and tone).

Understands that it is acceptable to
have different values and beliefs but
understands the consequences of
breaking Canadian law.

Recognizes that to become a social
participant in Canadian culture, one
has to conform in a community or

work setting.

e Begins to think critically about culture




Additional Literacy Supports

Approaches and Supports @\f; \{ B ‘;6 _

The end of the continuum (expanding) recognizes that learners are still developing numeracy skills and strategies,
but it represents a stage at which learners can complete communicative tasks relevant to Canadian Language
Benchmarks Stage | level of proficiency that involve basic numerical information.

Numeracy
Emerging > Building -2 Expanding -2
Number Concepts
« |dentifies, reads and copies simple « Identifies, reads and writes, counts, + |dentifies, reads and writes, counts,
whole numbers and ordinal numbers orders and compares whole numbers orders and compares large numbers
related to immediate personal (e.g., 1-100] related to immediate related to relevant personal
contexts (e.g., address, phone personal contexts. contexts (amount of money in the
number, date, bus number, apartment + |dentifies simple fractions for some bank, population of a city, prices on
floor), with assistance. commen contexts (e.g., half an hour, a utility bill).
s Counts small amounts, 0-10 (e.g., half a cup of sugar, 1/4). * Compares common fractions,
number of oranges). » Understands the concept of a decimals and percentages in real
« Orders and compares small quantities ~ percentage as part of a whole. life contexts (e.g., biggest discount,

(e.g., 10 s larger than 3, number of s Identifies and uses commaon correct size wrench).




Additional Literacy Supports

Socio-linguistic Awareness

Learning Strategies



ESL for ALL Support Kit

pp. 46-53 ESL for ALL Support
Kit: tips and strategies for
Incorporating Literacy
supports into lesson planning

Podcast with tips and
strategies for incorporating
digital literacy into lessons

Digital Literacy Lesson Plan pp.
163-169

CLB: ESL for ALL

SUPPORT KIT

LANGUAGE



Setting Goals and Tracking Progress

Foundation L [to be completed fogether with the insfructor)

Name:

Dafte:

M‘:LJJ Reading Skills

Beginning

&

On my way

-

]

Succ_gé:-ss (Date)

Recognize letters of the
alphabet in upper case

v

v

Recognize letters of the
alphabet in lower case

Read numbers from 1-10

v

Read numbers from 1-20




Tracking Additional Skills and Strategies

Learning Strategies Tracking Form

ta be completfed fogsther with the insfructor

Name: Date:
Manage Learning Beginning | On my way | Success (Date)
*[Emerging stage of the : ‘;

Continuum)

9%,
g

Set learning goals

Bring learning
materials to class

Work at home

Keep aleaming
portfolio

Ask for help




The ESL for ALL Document

ESL for Adult Lite
Learners (ALL)

LARGUAGE
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Achievement in small,
incremental steps is the
natural progression of literacy
skills development.



CCLB Resources

www. Language.ca

CLB: ESL for ALL

CLB: ESL for ALL Support Kit

The CCLB Literacy Diagnostic Tasks

CLB Training on E-Learning site



https://www.language.ca/home/
https://www.language.ca/product/clb-esl-for-adult-literacy-learners-all-e/
https://www.language.ca/product/clb-esl-for-all-support-kit-e/
https://www.language.ca/product/pdf-e-022-clb-ldt/
https://learning.language.ca/

Other Resources

e The CCLB Multi-Level Modules Page — house the word documents and PDF files.
Organized by theme, level and topic.

e Tutela CCLB Collection —Hold all CCLB module packages, H5P files and CCLB
Resources

e Avenue.ca (Note:teachers need to be registered by their administrator and then
are provided with a mentor and login)



https://pblapg.language.ca/part-e-classroom-and-professional-learning/multilevel-modules-2/
https://tutela.ca/Collection?itemId=35998
https://avenue.ca/

Q&A

Since we have some time, we can
take your questions now.




For more information, contact the
Centre for Canadian Language

Benchmarks (CCLB) ,(\{\O\V\;\@J
VQ{’ PBLA@language.ca \AO\A, .

LD; 613-230-7729

@ www.language.ca
Funded by: Financé par :

o] |mrmigation Refugees  Immigraton, Réfugies
and Citizenship Canada et Citoyenneté Canada



mailto:PBLA@language.ca
http://www.language.ca/
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